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Spring 2004 TURN Santa Cruz Meeting Summary

The spring TURN meeting, held in Santa Cruz, CA continued the group conversation initiated in Rochester in May 2003 on standards for teacher unions and for labor-management partnerships.  Attendees focused on specific commitments to traditional values, qualities of high performing organizations, and commitments to student learning.  Attendees were able to consider these issues in the context of two presentations on structuring “time for learning” and two presentations on “teachers’ compensation and value added.”  

Friday, April 30, 2004

I. 
Opening Session – Keys to Success, Roland Tharp, UC Santa Cruz

Reflecting on the 50th anniversary since the Brown vs. Board of Education Dr. Tharp presented compelling research on how English Language Learners, immigrants, students living in high poverty areas and students from single parent households are still receiving educational services in largely segregated settings.  However, he argued, given specific conditions, such as highly qualified teachers, before and after school supports, and classroom based practices, these students were able to demonstrate higher achievement levels.  He outlined the principles for operating in these classroom including randomly assigned students, small group instruction in what is generally known as simultaneous multiple activity centers, and group monitored behavior.  Dr. Tharp’s research found five standards for effective pedagogy:  joint productive activity, language and literacy development, contextualization/making meaning, challenging activities and instructional conversations.  The argument for implementing these standards, Dr. Tharp argued, is that research can measure the degree to which these five standards are enacted and how they impact student learning.  

TURN meeting attendees agreed that future conversations on this topic should focus on what is known and how to make it systemic.  Additional material to review: Through the Cracks or Teaching Transformed Pedagogy by Carolynn Sollman.   Both can be found on www.westviewpress.com.  

II.
Standards for Responsible and Responsive Teacher Unions- Consensus and Feedback

Attendees separated into small discussion groups to deliberate three areas:  Commitment to Traditional Values; Moving Towards High-Performance Organizations; and Making Students’ Learning Primary.  The groups tentatively agreed on the following suggested changes to the lists put together by TURN Director, Adam Urbanski.  

Standards for Enduring Union Values  

· Teacher Unions are committed to the preservation and improvement of public education

· Teacher Unions are committed to democratic and transparent practices

· Teacher Unions are committed to fairness and due process

· Teacher Unions are committed to self-determination 

· Teacher Unions are committed to building strength and capacity at the local level

· Teacher Unions are committed to tolerance and honoring dissent

· Teacher Unions are committed to equity and social justice

· Teacher Unions are committed to promoting union solidarity and dignity of all work and all workers

· Teacher Unions are committed to the right of collective action and collective bargaining

· Teacher Unions are committed to organizing members by promoting quality

Standards for Commitments to Students’ Learning

· Teacher Unions are committed to students’ learning as our primary goal

· Teacher Unions are committed to collectively building, improving and sustaining the quality of teachers and teaching 

· Teacher Unions are commitment to involvement of teachers in educational decisions

· Teacher Unions are committed to professional accountability for students’ progress

· Teacher Unions are committed to maintaining high standards of practice 

· Teacher Unions are committed to active involvement in teacher preparation that results in improved professional capacity

· Teacher Unions are committed to ongoing professional learning that is school based and student centered

· Teacher Unions are committed to involving families and communities in students’ learning
  Standards for Commitment to Professional Unionism

· Teacher Unions are committed to improving on an ongoing basis the terms and conditions under which both adults and students work and learn

· Teacher Unions are committed to ensuring that teachers are empowered at the school and classroom level 

· Teacher Unions are committed to defining and ensuring teaching quality 

· Teacher Unions are committed to collaboration with all other stakeholders as equal partners in public education 

· Teacher Unions are committed to creating ways for excellent practitioners to become union leaders – in their schools and in the unions 

· Teacher Unions are committed to expanding the scope of collective bargaining to include instructional and professional issues

· Teacher Unions are committed to ethical and fiscal responsibility

· Teacher Unions are committed to developing expertise and resources for teaching and learning

III.
Capacity-Building, Assessment and Time for Learning 

Don Raczka and Pat Silva presented Poway’s initiative to address the need for extra “time for learning” as resources are diminished during fiscal crises.  Pat Silva and Candy Smiley presented local research on how the school calendar and school day affect time for learning.  Time constraints include time for assessments, reviewing homework, meetings and daily interruptions, etc.  Findings from the research identified a need for 1) a comprehensive, continuous timeline for assessment; 2) measuring effectiveness of each assessment; 3) timely reports to use in mapping instruction; 4) learning how to use assessments for mapping instruction; and 5) using technology to review data. 

The district and union have agreed on five recommendations to be implemented for the 2004-05 school year: to 1) establish a system-wide schedule for assessments; 2) remove some tests, except state mandated tests; 3) develop an objective procedure for using assessments; 4) use professional development for reviewing assessment results; and 5) use technology to read assessment data. 

As they continued to gather data, each school looked at the yearly and daily calendar.  Parent groups joined the conversation at each site. As a result, some schools have decided to go year round, some schools are now using block schedules, and some schools are adding grade levels.   These issues were presented in four district wide forums so that the district and union could gather additional feedback.   From this work, policy was set and the union and district have signed an agreement for scheduling assessments and for establishing councils for teaching and learning.  

---

Debbie Orbeck and Sal Varela presented Denver’s ProComp Agreement.  They relayed the history of the development of pay for performance during the 1999 contract impasse.  This evolved into three phases, building a foundation with the design team, organizing capacity and member engagement, and educating voters for the referendum.  The “results-based pay” system is based on goals identified by individual teachers.  These goals must then have demonstrable accomplishments with tangible, measurable outcomes.  It increases teachers’ earnings by meeting two teacher designed instructional objectives and adding the differential to the salary scale.  Teachers may further increase salary differentials through National Board certification, an incentive bonus in shortage areas and extra duty pay.  Teachers choose when and whether to opt in to ProComp. 

The system will have a Binding Professional Review panel will settle pay disputes and a Transition Team that will develop, design, implement and evaluate the specific details of each element, including additional contract language and an effective teacher evaluation system.  Five years after it was initiated, the ProComp program will be presented to voters in November 2005 in the form of a $25 million property tax increase to fund the Professional Compensation Agreement.  

IV: 
Ideas Exchange, Sharing Information and Updates on Local Developments 
TURN attendees shared the work from the small group sessions on the Standards for Responsible and Responsive Teacher Unions.  The changes are noted in the bullet list in section II. The consensus from participants is that these standards be discussed and agreed upon among TURN members first, prior to engaging additional guests.  Some suggested that the discussion of “core” or “big” ideas, including dilemmas or practical challenges be discussed first rather than attempting to wordsmith the list.  

Echoing the conversation in January 2004, the group discussed the new wording for the standards and left the following open questions:

1- Should some of these items be considered standards or goals?

2- Should ethical standards drive the rest of the agenda?  If so, what would they look like?

3- How do we define specific items of “fairness” and democratic dynamics? 

4- When talking about high performance organizations, are we talking about schools or unions?

5- We now reflect our schools and districts; in order to proceed, do we change ourselves first or in tandem?

6- How could local action plans help to operationalize these standards?

7- Do we need rubrics to fulfill these standards?

8- How do we engage the larger labor-movement in accepting these standards?

---

Mark Simon and Tom Mooney updated the group on the development of the Teacher Leadership Institute.  They advised that efforts begin at the national level, particularly in planning and developing curricula for union leadership and then push institutes at the regional level.  The Gunn Foundation, Knowledge Works and the Joyce Foundation have been formally asked to support efforts in developing the Institute.  The organizing committee for the Institute will meet in Chicago in June 2004; Tom and Mark welcomed feedback on the Institute in the interim.  

---

Gary Obermeyer presented two new technologies available for the TURN exChange that use and internal and external website.  He urged local leaders to send updated links to new contracts so that they could be updated on the webpage along with the list of principal and associate members as well as information for critical friends and ex-officio members.  Gary’s final suggestion was that we post rubrics for developing union leadership on the TURN exChange.

Saturday, May 1, 2004

V.
Value-Added and the Future of Teacher Compensation 

Dr. Ted Hershberg briefly presented the different research on student progress including the TIMSS study and argued that between the 1970s and 1990s schools did not get worse, they got marginally better but not good enough for the 21st century.  In effect, what research has found is that student achievement has remained flat over 25 years.  He then discusses how skills for the 21st century require effort, not just ability, problem solving not just memorization, differentiated instruction not just one size fits all instruction and must be data driven and student centered not just teacher centered.  Dr. Hershberg then reviewed how test scores have reflected income over the last 25 years and how Ted Sanders from Tennessee has shown that when you control for factors like income, teachers make the greatest impact on year-to-year changes in student progress.  He argued that schools can and should add value and that students are entitled to grow at a rate above the projection of the bell curve.  His research has shown that to close the achievement gap, instructional leadership, additional resources and time for struggling students, and high standards must be in place.  Given these factors, his research further showed that there is no correlation between income and ethnicity and value-added.  The data further showed that there were lower returns in value added for newer teachers and for teachers with more than twenty years of experience.  

Dr. Hershberg concluded his presentation by arguing that there are tangible consequences for examining value-added including the focus of instruction and accountability.  The type of instruction, class size and the differentiated curricula all affect learning.  Pedagogical interventions including teacher development and evaluation also affect learning.   He recommended that we look at Charlotte Danielson’s framework for additional research on accountability issues, particularly peer review and career ladders.  

Those who expressed an interest in a copy of Dr. Ted Hershberg’s PowerPoint presentation can now access and download in two places:  First, from the TURN home page <www.turnexchange.net> and second, from Resources>Related Links>Student Assessment.  Charlotte Danielson’s work can be found in Enhancing Professional Practice: A Framework for Teaching by Charlotte Danielson or  Teacher Evaluation to Enhance Professional Practice by Charlotte Danielson & Thomas L. McGreal or http://www.chss.iup.edu/. 
VI. Expanding Collaboration: Teacher Unions, School Districts and Teacher Preparation Institutions

Memphis, Portland and Seattle presented their most recent efforts.  Each site has a district, university and union partnership focusing on supporting and sustaining teachers.  Efforts vary from the establishment of a First-Year Teacher/Mentor Institute in Memphis, to the three phases of teacher development continuum.  Seattle and Portland have established a partnership agreement to address preparation, induction and professional development.  Specific work that these have embarked on include conducting a gap analysis, envisioning what they want to have in place, commitment to building a teaching profession, and managing the structures to carry out the work.  

Current partners include NCTAF, NNER, TURN and IEI.  Each partner is considering how the current research on teacher development can help move policies.  Current funders include the Gates Foundation and the Carnegie Foundation.  

Caucus of Principal Members and Associates from Thursday, April 29, 2004

Members heard updates from participating locals focusing on the TURN mission statement during the Caucus meeting.  Reports ranged from bargaining settlements that focused on negotiations during tough fiscal times, to updates on partnerships with local community or university groups.  In brief, the following locals reached tentative settlements or approved contracts/initiatives within the last five months: Boston; DeKalb; Denver (vote on March 19th on district-wide Pay for Performance); Fairfax; Montgomery County; Mount Diablo; New York; Poway; Rochester; San Juan; and Toledo.  Three locals were highlighted for specific discussions: Miami Dade County, Minneapolis and Toledo.  

Dal Lawrence and John Grossman also reported that they are working with three foundations to support the Great Lakes Network teacher leadership initiatives.

Xochitl Perez Castillo

TURN, Research Associate
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